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Syllabi:
a. Philosophy and Public Issues (p. 19; Fall 2017)
“Liberalism and Justice”
Brief Description: I designed this course to introduce students to the
resources of Social Contract Theory (especially in its Rawlsian
variant) as a way of subsequently considering Tommie Shelby’s
approach to racial and political justice in his recent Dark Ghettos:
Injustice, Dissent, and Reform (2016). The aim was to familiarize
students with the interplay between the philosophical tradition and
contemporary societal issues, for example by reading Shelby’s views
of property crime in terms of Locke’s and Rouseau’s theories of
property rights and understanding Shelby’s views of economic justice
through Rawls and Nozick.
b. Philosophy of Mind (p. 23; Spring 2018)
“The ‘Hard Problem’ of Consciousness’
Brief Description: The first half of the course presents the classic
progression through discussions of the Mind-Body problem. The
second half of the course is intended to show students there is more to
the philosophy of mind than the classic problem of consciousness, and
introduces modules on perception and the unconscious. The class also
features a guest lecture by a professional in Artificial Intelligence in
one of Pittsburgh’s most exciting recent start-ups (specifically focused
on spatial mapping for the purposes of logistics).
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c. Early Modern Philosophy (p 30; projected)
“Rationalism: From Leibniz to Kant”
Brief Description: The course is designed to use a standard Early
Modern framework to introduce students to one of modern
philosophy’s most important but least-taught periods: 18th century
German rationalism between Leibniz and Kant (one of the
concentrations of my dissertation work.) In addition to discussing
classic early modern philosophers like Descartes and Locke, the course
considers the reception of Leibniz’s rationalism by philosophers like
Wolff, Baumgarten and, finally, Kant. The overall aim is to introduce
students to rationalism as an intellectual force in the history of
philosophy, in part to balance against the empiricist orientation of
much contemporary analytic philosophy.
d. Introduction to Ethics (p. 34; Summer 2015)
“Consequentialism and its Discontents”
Brief Description: The course focuses on critiques of
consequentialism, with special emphasis on the Doctrine of Double
Effect. The second half of the course introduces meta-ethical questions
and considers the “pluralistic relativism” recently developed by David
Wong. As part of thinking about Wong’s approach, special attention is
also given to Wong’s development of traditional Chinese versions of
Virtue Ethics.

*

*

Detailed evaluations in digital or hard copy available upon request.
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Teaching Statement
In my experience, the dominant feature of teaching philosophy is that, in
principle, philosophy is something that can be both understood and enjoyed by anyone,
regardless of background (and to some degree, even independent from degree of
aptitude). Philosophy appeals to students not simply as a part of their professional
education (although it has significant capacity to do this as well), but also simply as
individuals. I find that this provides at once an opportunity and a challenge.
The broad appeal of philosophy is an opportunity---and to me the most enjoyable
feature of teaching philosophy---because it provides an occasion of reaching students in a
way that does not select for particular career paths or even interests---but rather simply as
the minds they are. I find that this is a way of taking students seriously, not as customers
paying for a professional service, but as young minds with a wholly open potential to
develop and flourish in life. Moreover, in my experience, this aspect of philosophy is
something students themselves notice in the course of a philosophy class, and frequently
(though not always) enjoy: that philosophy is intended to appeal them in a broad, nonparochial way.
But this feature of teaching philosophy poses its major challenge as well. As can
unfortunately become palpable in philosophy classes, teaching philosophy fails if it does
not live up to its inherent ambition to a reach a wide audience. Education in philosophy is
disappointing if it seems insular. However, by itself this does not make it any easier to
reach students that do not of their own accord orient themselves to philosophy, or even
university study in general. So the broad appeal that philosophy education carries in
potential is also its chief challenge.
It is this challenge that I take to structure my approach to philosophy education,
both in the content I present and in my classroom manner. In terms of the content of
philosophy, I find that philosophy offers two main sources of appealing to students’ sense
of universality: the history of philosophy; and the aspects of philosophy that appeal
directly to students’ own experiences (for example, their ethical intuitions, or the features
of their own conscious awareness).
In this sense, my approach to teaching philosophical is advantaged by the
orientation of my dissertation project, specifically in the way it combines the history of
German rationalism and themes in the contemporary philosophy of mind. By introducing
students to Early Modern philosophers like Descartes, Leibniz and Kant, a sense is
conveyed that the problems of philosophy are not only perennial, but also are in some
sense foundational to the modern era. The appeal of the Philosophy of Mind is still more
straightforward. Asking students to think through the Cogito, or getting them to
appreciate the idea of experience’s qualitative character, there is a familiar way in which
students can alight to basic features of their humanity. This feeling of transcending the
classroom is a signal pleasure of teaching philosophy. (Finally, due to contingencies of
my teaching career, I also have significant experience teaching ethics and public issues---
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such courses have their own way of directly appealing to students as individuals and
citizens, and I am very much looking forward to continue to teach these subjects).
In terms of my teaching manner, my focus on the broad appeal of philosophy
translates into striving for a maximal degree of open conversation in class. In my
development as a teacher, this has meant providing students with the sense that they can
be themselves, and that philosophy is consistent with their personal lives as they develop
independently. Philosophy can come to students in a way that need not entail conceding
the basic tenets of the modern student experience. In other words, I try to prevent
philosophy from seeming either old-fashioned or especially high-minded. Educating
students both to history and more elevated aspects of a flourishing life must be an
ambition, of course—but that ambition can be fulfilled only once students feel
philosophy as something proper to their own lives, not a morality play forced from the
outside. Philosophical knowledge is as a load to be transported across a gorge, with the
potential to do so only as great as the strength of the bridge one builds to the receiving
side.
Teaching philosophy in a broad-based way also means striving for inclusivity and
pluralism, values that I have cultivated from sources in my background, and that I
consistently strive to implement in my educational practice. (I have detailed a more
complete statement on this particular aspect of my teaching. See the Statement on
Diversity below.)
A final feature of my broad-based way of teaching philosophy is a focus on
teaching writing. Writing is an essential part of personal mental development, and also
one the professionally essential skills that philosophy is singularly well-placed to teach.
An appreciation of this fact has led me to intentionally build up maximal experience
teaching writing during my time teaching at the University of Pittsburgh—in particular
by consistently selecting writing intensive recitations for my teaching duties. While I use
a book to teach writing, I have the best experience with a system of peer review. After
grading and commenting on students’ papers, I subsequently hand out anonymized papers
out to third students along with my comments. I ask students to rate these papers and
discuss the most significant comments I have provided on them. Subsequently these peer
review sheets are returned to students along with their original papers. As such, this
system of peer review gives students the advantage of three simultaneous perspectives on
how to write a philosophy paper: (i) my own comments; (2) the comments of their peers;
and (3) seeing their peers’ writing, as well as my comments on its strengths and
weaknesses. This, too, is a way of creating a classroom environment where students are
exposed to multiple perspectives, and in which they are encouraged to take themselves as
a community characterized by such perspectives.
In all, I attempt to combine the various features of my teaching such as to appeal
both to different types of students, and different aspects of their intellectual personality.
For me that means teaching both writing skills and reflective depth, history and
contemporary topics, and both highly theoretical and socially applied subjects.
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Diversity Statement
David de Bruijn
Inclusivity and diversity are fundamental values by which I aim to structure my
teaching, and values grounded in my own background growing up in a small minority
community in Europe.
Growing up in a Sephardic Jewish family in the Netherlands, and as the grandson
of Holocaust survivors, marginalization was palpably parts of the environment in which I
was brought up. The Jewish community in the Netherlands has a fractured past, and an
unsure future. Consistently, I was one of at most a handful of Jewish students in the
schools I attended. Our synagogue required around-the-clock police protection, as well as
a volunteer guard, in which I took part.
While not affecting me personally in a serious way (certainly not comparably to
the experiences of other minority groups both in the Netherlands and the United States)
this background nevertheless made vivid to me notions of pluralism and possible
exclusion. In particular, a lesson I take from my personal experience is that, where
countries like the Netherlands struggle to be suitably pluralistic, the magnitude of these
issues in the American climate makes it imperative for education institution to do what
they can. This motivates me to promote diversity and pluralism as deciding factors in my
classroom practices, both in its style and content.
As far as the content of my courses, my most compelling opportunity to engage
with themes of diversity came when I had the opportunity to design a Philosophy and
Public Issues course for the Fall 2017 semester. In past iterations this course had centered
on themes like abortion and euthanasia, but I instead chose to focus on the Social
Contract approach to issues of racial justice developed recently by Harvard’s Tommie
Shelby. The course consisted roughly of two parts. While the first half of the course
aimed to familiarize students with the resources of the Social Contraction tradition up to
Rawls, the second half of the course followed Shelby in considering contemporary
problems surrounding urban concentrations of poverty and racial marginalization. We
read Mills and Haslanger on race, Shelby on crime and work requirements, and Fanon
and Arendt on violence. It was a real pleasure to see the way students took to the
connection between philosophical tradition and issues of contemporary concern.
In my teaching statement above, I described a certain claim to universality as the
signal feature of philosophy education. Inclusion and diversity are merely corollaries of
this ambition, without which philosophical education cannot be successful.
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Qualitative Teaching Evaluations
Section A: Lecturer
Great professor, good at teaching.
Really good teacher – explain things very well.
Dr. de Bruijn is honestly one of the best philosophy professors I’ve ever had. I was really
impressed with how he was both extremely articulate/eloquent and able to explain in a
way that was accessible and understandable. He is also one of the most helpful professors
I’ve ever had. He also always made class fun and interest.
I liked everything about it. I think this course exposed me to a lot of philosophy that I
wouldn’t have heard about otherwise (e.g. the Shelby book.) It was really cool to see
connection between classic philosophy texts and how issues are being discussed today.
Also the references between philosophy and pop culture (e.g. hip hop) were a novel
aspect that was appreciated.
He was very charismatic and funny, making it easy to understand lecture and
communicate.
This was a great class and enjoyable as a non-philosophy major : )
Content was very interesting & relevant to todays issues. David was a very good lecturer
& made complicated content acceptable.
I liked how he has deep understanding on his topics. I enjoyed these four months with his
class. Thank you
He’s a funny guy and explains concepts well. Very charismatic.
Humorous, knowledgeable, approachable.
I enjoyed looking at issues with perspectives that I’ve never even thought about. I liked
the enthusiasm and humor of Dr. Bruijn and honestly believe I would have enjoyed the
course a lot less with a different instructor.
My lecturer was very engaged with the class and presented course material in ways that
were easy to understand
Entertaining and engaging lecturer; kept students attentive and was helpful to
understanding complex and comprehensive topics.
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Dr. de Bruijn is one of the best professor I’ve ever had. He is always able to articulate
course material in a manner that is both extremely eloquent yet very comprehensible.
It was an amazing class. I usually despise philosophy but David’s performance made me
consider taking another class.
Mind blowing! Facing massive existential crisis due to this class.
I enjoyed nearly everything.
Very knowledgeable, writing study guides for unclear topics.
I thought he was a great professor.
Dr. Bruijn was amazing and quirky
He’s personable and approachable while knowing the material well and being able to
challenge it.
The lecturer were always engaging and informative he was understanding with questions
and comments
He’s a very down-to-earth guy that genuinely wants students to understand the material.
He’s great.
He was a great professor and he really cares about his students.
Extremely well educated professor
Kept atmosphere light and humorous even when discussing heavy topics
He was always great at making sure everyone understood something if there were
questions and he understood that a lot of the material was hard so he provided more
handouts to help with this.
Very in-tune with the way students think interesting and easy to understand examples v
organized and always prepared for class, constructive and prompt criticism, patience with
questions and willingness to entertain philosophical debate
Section B: Recitation Instructor
David is very good at discussing the points in recitation. He is also keeping the class
engaged and he is also funny.
Very engagable, clearly lays out of information in an easy to understand. Makes complex
arguments easier to understand.
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It is a lot of better than the lecture. It is more structured and dives deep into readings.
I liked learning to really think about different ethical situations that I might experience
throughout my life
For real, it opened up my eyes to reality and even helped me figure out more of myself I
never knew existed.
Always prepared and organized
Well-prepared, timely, always cheerful to boat
Very good TA. One of the best I’ve had.
I felt very encouraged to raise questions because my concerns were always taken
seriously and answered clearly.
I love the ideas, theories, propositions we’re learningin class, especially how relatable
they are to ourselves.
I love that David seeks to dissect difficult philosophical arguments and condense them
into things we can understand.
Dude you killed it.
Yes very helpful, always available if you need help.
Adds humor while still remaining on task.
Always present concepts in ways easily understood
Encouraging and energetic
He understands these arguments to situations that we can comprehend, for better
understanding.
Honestly, any problem w this instructor most likely stem from a student’s lack of
attendance.
Explains key concepts of arguments very well and clear. Very relatable points.
Very good at his job.
Very adaptable. Able to work with students well to achieve an understanding.
Takes a lot of interesting in class understanding, clarifies difficult concepts well.
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I enjoyed the teaching style of Mr. Bruijn. He made some hard to comprehend material
into much more understandable through his use of wit, humor and some contemporary
references.
He’s enthusiastic, understands his material very well, and able to deliver complicated
ideas easily.
He’s a great teacher.
He can feel free to starting teaching the lectures as well
David is a great recitation instructor.
Funny, engaging, smart.
David is very entertaining and provides a much clearer view than that of the professor.
Recitation is the only class worth going to […] David is awesome!
Love him! Really knows what he’s talking about and is very helpful!
I find the peer review and activities and practice tests to be very helpful.
Great energy and a visible enjoyment and love for the topics
Puts the subjects in terms that a non-philosophy major can understand.
He worked hard, and he cared about us learning the material
Understanding, kind, prepared, clear.
Instructor is really enthusiastic
The recitation does a much better job of helping me understand the material than the
lecture.
David always had a way to explain things in a way that everyone can understand.
Sometimes abstract ideas confused some of the class and he would find a way to simplify
it while retaining the important aspects.
It is a lot […] better than the lecture. It is more structured and dives deep into readings.
Recitation is very helpful. I most likely would have no idea what was going on without it.
He’s enthusiastic, understands his material very well, and able to deliver complicated
ideas easily.
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Information was conveyed in a way that was easy to understand and the study guides and
handouts were very helpful
David is wonderful. In honesty, he explains some concepts better than the course
instructor. He makes this class bearable, & I would probably not understand anything w/o
him.
Very well organized and does a good job covering the more difficult topics from
lecture/most important topics, very nice, approachable, cool.
David is personable, down to earth, and really seems to care about his students’
understanding.
I actually learn everything from coming to recitation which is really helpful. He explains
everything we talked about more clearly.
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Quantitative Teaching Evaluations
Section A. Copied below are collected evaluations from past semesters (lectures are
Summer 2015; Fall 2017; Spring 2018). The first graphs are absolute values per answer
to question; the second graphs are averages per question.
Question 1: Rate your instructor’s preparation for class.
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Question 2: Rate your instructor’s rapport with the class.
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Question 3: Does your instructor provide sufficient time for questions?
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Question 4: Does your instruction have trouble understanding student questions?
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Question 5: The attendance and punctuality of your instructor is regular/irregular.
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Section B: Copied on this page and the next are averages of answers to electronic
questionnaires taken of my performance as a recitation instructor.
All questions are rated on a 0-5 scale, with “0” standing for “not much at all” and “5” for
“very highly.”

Instructor provides constructive
feedback

Instructor created a comfortable
environment questions

Instructor was available for help
outside class

Spring 2015
Fall 2015
Spring 2016

Instructor communicates effectively

Instructor comprehends students'
communication

Instructor ran class effectively
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Instructor showed interest in helping
students understand the material
Instructor graded assignments
promptly
Spring 2015

Instructor was concerned about
students' progress in the course

Fall 2015
Spring 2016

Instructor provided helpful answers to
student questions
Instructor treated students with
respect
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Recitation contributed to overall
learning
Material covered is well-connected to
lecture
Spring 2015
Instructor was well-prepared

Fall 2015
Spring 2016

Instructor appeared knowledgeable
about course subject matter
Instructor clariXied material covered in
lecture
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Syllabus: 350 Philosophy and Public Issues (Fall 2017)
“Liberalism and Justice”
Text: Tommie Shelby, Dark Ghettos: Injustice, Dissent, and Reform (2016). Other texts
available in *.pdf.
Module 1: Justice and the Law
Week 1
Tuesday August 29

Introduction.
More: Beardsley & Beardsley – What is
Philosophy?

Thursday August 31

Debate Baldwin-Buckley (excerpts)
Amia Srinivasan – The Aptness of Anger
More: Malcolm X – The Ballot or the Bullet

Week 2
Tuesday September 5
Thursday September 7

Plato – Crito
Plato – Crito (continued)
Martin Luther King Jr. – Letter from a Birmingham
Jail

Module 2: Liberalism and the Social Contract
Week 3
Tuesday September 12

J.S. Mill – On Liberty Ch. 1
More: Michael Sandel – Utilitarianism (pp. 31-54)

Thursday September 14

School of Life: Thomas Hobbes.
https://www.youtube.com/watch?v=9i4jb5XBX5s
Thomas Hobbes – Leviathan, Book 1 Ch. 13-15

Week 4
Tuesday September 19

Thomas Hobbes – Leviathan, Book 1 Ch. 17, 18,
Ch. 21
More: Jean-Jacques Rousseau – Social Contract,
Book 1, Chapter IV
18

Thursday September 21
(full)

Jean-Jacques Rousseau – Social Contract, Book 1
Jean-Jacques Rousseau – Discourse on Inequality
(Selections)

Module 3: The “Fair Society”
Week 5
Tuesday September 26

School of Life: John Rawls
https://www.youtube.com/watch?v=5-JQ17X6VNg
John Rawls – Theory of Justice §§1-6, 9
More: Michael Sandel – “The Case for Equality” in
Justice.
More: Stanford Encyclopedia of Philosophy – “John
Rawls”, §4.1 “The Basic Structure of Society”
https://plato.stanford.edu/entries/rawls/#BasStrSocI
ns

Thursday September 28

John Rawls’ Theory of Justice
https://www.youtube.com/watch?v=zhVByiXBxi4
John Rawls –Justice as Fairness: A Restatement §§
13, 14
More: Stanford Encyclopedia of Philosophy –
“Distributive Justice”, §3 “Difference Principle.”
https://plato.stanford.edu/entries/justicedistributive/#Difference
More: John Rawls – Theory of Justice §§10-14

Week 6
Tuesday October 3

John Rawls –Justice as Fairness: A Restatement §§
29, 33-37
More: John Rawls – Theory of Justice 5-6 (re-read)
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Thursday October 5

R. Nozick – Anarchy, State and Utopia (excerpts)
More: Stanford Encyclopedia of Philosophy,
“Distributive Justice”, §7 “Libertarian Principles”
https://plato.stanford.edu/entries/justicedistributive/#Libertarian.

Week 7
Tuesday October 10

No class.

Thursday October 12

Exam Review

Week 8
Tuesday October 17

Midterm

Module 4: Race, Justice, Dissent (I)
Thursday October 19

Interview Tommie Shelby on Unmute
Podcast
http://unmutetalk.podbean.com/e/episode-023tommie-shelby-on-dark-ghettos/
Tommie Shelby – Dark Ghettos “Introduction”,
Tommie Shelby - Dark Ghettos Ch. 1, “Injustice”
(excerpts)
More: The Atlantic – Rethinking America’s Ghettos
https://www.theatlantic.com/business/archive/2016/
11/rethinking-americas-dark-ghettos/508400/

Week 9
Tuesday October 24

Charles Mills – But What Are You Really?
More: Sally Haslanger – The Social Construction of
Race

Thursday October 26
(remainder)

Tommie Shelby - Dark Ghettos Ch. 1, “Injustice”

Week 10
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Tuesday October 31

Tommie Shelby – Dark Ghettos Ch. 5 “Family”
(pp. 143-163)
More: Ta-Nehisi Coates – The Black Family in the
Age of Mass Incarceration
https://www.theatlantic.com/magazine/archive/2015
/10/the-black-family-in-the-age-of-massincarceration/403246/

Thursday November 2

Tommie Shelby – Dark Ghettos Ch. 4
“Reproduction” (pp. 126-141).

Week 11
Tuesday November 7

Tommie Shelby – Dark Ghettos Ch. 6 “Work”
More: Black Lives Matter – Platform: Economic
Justice https://policy.m4bl.org/economic-justice/
More: Karl Marx – Estranged Labor
https://www.marxists.org/archive/marx/works/1844/
manuscripts/labour.htm

Module 5: Race, Justice, Dissent (II)
Tuesday November 9

Tommie Shelby – Dark Ghettos Ch.7 “Crime”
More: John Rawls – Theory §§ 55, 57, 59

Week 12
Tuesday November 14

Last Week Tonight with John Oliver.
“Prison.”
https://www.youtube.com/watch?v=_Pz3syET3DY
New Yorker. “We Are Witnesses: Crime
and Punishment in America.”
https://www.newyorker.com/news/news-desk/weare-witnesses-portrait-of-crime-and-punishment-inamerica-today
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Tommie Shelby – Dark Ghettos Ch. 8
“Punishment”
More: Angela Davis – The Prison Industrial
Complex
Thursday November 16

Franz Fanon – On Violence
More: Hannah Arendt – Reflections on Violence

Week 13
Tuesday November 21

No class.

Thursday November 23

No class.

Module 6: Tolerating the Intolerant
Week 14
Tuesday November 28:

Vice – Charlottesville: Race and Terror
https://www.youtube.com/watch?v=RIrcB1sAN8I
John Horton – Three (Apparent) Paradoxes of
Toleration
More: John Rawls – Theory of Justice §35

Tuesday November 30:

T.M. Scanlon – The Difficulty of Tolerance

Week 15
Tuesday December 5
Dissent.”

Tommie Shelby – Dark Ghettos Ch. 9 “Impure

Tuesday December 7

Review

22

Syllabus: 460 Philosophy of Mind (Spring 2018)
“The ‘Hard Problem’ of Consciousness”
Text: All texts either available from the library or in *.pdf.
Module 1: The Beginning of the “Hard Problem” of Consciousness
Week 1
Monday January 8
Wednesday January 10

Introduction
John Searle, Mind, “A Dozen
Problems”, pp. 6—16, 19-22, 22-25;
“Supervenience”, pp. 103-104
René Descartes, Meditations II
Read More: David Chalmers, “The
Puzzle of Conscious Experience.”
David Chalmers, “Why Is
Consciousness So Mysterious?”
https://www.youtube.com/watch?v=
hTIk9MN3T6w

Week 2
Monday January 15

No Class.

Wednesday January 17

René Descartes, Meditations VI
Elisabeth of Bohemia,
“Correspondence with Descartes”
(ed. Lisa Shapiro), pp. 63-73
Read More: Jen McWeeny,
“Princess Elisabeth and the MindBody problem.” Just the Arguments.
297-300.
“Panpsychism”
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https://aeon.co/ideas/panpsychismis-crazy-but-its-also-most-probablytrue
Module 2: Brain and Behavior
Week 3
Monday January 22

Gilbert Ryle, The Concept of Mind,
pp. 1-20
Read More: John Heil,
“Behaviorism” (excerpts from
Philosophy of Mind).
“Wittgenstein’s Beetle in the
Box”
https://www.youtube.com/watch?v=
x86hLtOkou8

Wednesday January 24

Hilary Putnam, “Brains and
Behavior”
Read More: “Thought Experiments”
https://plato.stanford.edu/entries/thou
ght-experiment/

Week 4
Monday January 29

U.T. Place, “Is Consciousness a
Brain Process?”
Read More: “Identity Theory”
https://plato.stanford.edu/entries/min
d-identity/

Wednesday January 31

Hilary Putnam, “Psychological
Predicates”
Read More: Amir Horowitz,
“Putnam’s Multiple Realization
Argument against Type24

Physicalism.” Just the Arguments
311-314.
Week 5
Monday February 5

John Searle, Mind, “Computer
Functionalism”, pp. 43-52
Read More: Ned Block, “Mind as
Software of the Brain.”
Read More: “The Turing Test”
https://plato.stanford.edu/entries/turi
ng-test/
IBM’s Watson
https://www.youtube.com/watch?v=
_Xcmh1LQB9I
Can we build a conscious
computer?
https://youtu.be/kJ9crNwe9do

Module 3: Anti-Materialism
Wednesday February 7
Room”,

John Searle, Mind, “The Chinese
pp. 62-64, pp. 69-72
John Searle, “Minds, Brains, and
Programs”
John Searle, “The Chinese
Room”
https://www.youtube.com/watch?v=
YigL76hiSeA
BBC “The Chinese Room
Experiment”
https://www.youtube.com/watch?v=
D0MD4sRHj1M
Read More: Leslie Burkholder,
“Searle and the Chinese Room
25

Argument”, Just the Arguments 334337
Week 6
Monday February 12

Robert Kirk, “Sentience and
Behavior.”
Read More: Amy Kind, “Chalmer’s
Zombie Argument”, Just the
Arguments 327-300

Wednesday February 14

Week 7
Monday February 19
Qualities”

Thomas Nagel, “What is it Like to be
a Bat?”

Frank Jackson, “Epiphenomenal
Read More: Frank Jackson, “What
Mary Didn’t Know”
Eleanor Nelson, “Mary’s
Room”
https://www.youtube.com/watch?v=
mGYmiQkah4o

Wednesday February 21

Daniel Dennett, “Quining Qualia”
More: Daniel Dennett, “True
Believers”
Daniel Dennett, “The Illusion of
Consciousness.”
https://www.youtube.com/watch?v=i
tD46O465OA

Week 8
Monday February 26

Review (No reading)
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Wednesday February 28

Midterm

Week 9

Spring Break

Module 4: The Nature of Intentionality
Week 10
Monday March 12
“Intentionality”
Wednesday March 14

John Searle, Mind, Chapter 6,

Gilbert Harman, “The Intrinsic
Quality of Experience.”
Read More: Barbara Von Eckardt,
“The Representational Theory of
Mind.”

Week 11
Monday March 19

Hilary Putnam, “The Meaning of
Meaning” (excerpts)
Tyler Burge, “Individualism and the
Mental” (excerpts)
Read More: Frances Egan, “Wide
Content.”
Thought Experiments, “Twin
Earth”
https://www.youtube.com/watch?v=
KE8NL9G_Fq8

Module 5: Perception, Illusion, Hallucination
Wednesday March 21

John Searle, Mind, Chapter 10
“Perception” (excerpts)
Fiona MacPherson, “The Philosophy
and Psychology of Hallucination”
(Excerpts)
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Read More: “The Problem of
Perception.”
https://plato.stanford.edu/entries/perc
eption-problem/
Fiona MacPherson, “On
Hallucination”
http://philosophybites.com/2013/03/f
iona-macpherson-onhallucination.html
Week 12
Monday March 26

Bertrand Russell, The Problems of `
Philosophy (excerpt)
The Bishop George Berkeley,
Treatise concerning the Principles of
Human Knowledge (excerpt)
Maarten Steenhagen, “What on
Earth Are Sense-Data?”
https://www.youtube.com/watch?tim
e_continue=1&v=0Iy656Mhw7M

Wednesday March 28

Heather Logue, “Why Naïve
Realism?”
Maarten Steenhagen, “Is
Perception a Relation?”
https://www.youtube.com/watch?v=j
S8LZBBoFnU&t=2s

Module 6: Recent Approaches to Artificial Intelligence
Week 13
Monday April 2

Hubert Dreyfus, “From MicroWorlds to Knowledge
Representation”
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Wednesday April 4

Week 14
Monday April 9

Jay F. Rosenberg, “Connectionism
and Cognition”

Guest Lecture: Michael Begley,
Artificial Intelligence in Robotics.

Module 7: The Unconscious Mind
Wednesday April 11

Antony Easthope, The Unconscious,
Chapter 1, “Is There an
Unconscious?”
Sigmund Freud, “Fragment of an
Analysis of a Case of Hysteria”
(excerpt)

Week 15
Monday April 16

Wednesday April 18

John Searle, Mind, Chapter 9, “The
Unconscious and the Explanation of
Behavior”
Review (No Reading)
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Syllabus: History of Early Modern
“German Rationalism from Leibniz to Kant”
Text: Locke, Essay Concerning Human Understanding (Hackett); Leibniz, Discourse on
Metaphysics (Hackett); Leibniz, Monadology: Edition for Students (University of
Pittsburgh Press); Kant, Prolegomena to any Future Metaphysics.
All texts either available from the library or in *.pdf.
Module 1: The Advent of Rationalism
Week 1
Lecture 1
Lecture 2

Descartes, Discourse on the Method,
Part I - II
Descartes, Meditations II

Module 2: Empiricism
Week 2
Lecture 3
Lecture 4
Week 3
Lecture 5

Locke, Essay II, 1-9, ii, viii.7-26.
Locke, Essay II xii, xxiii, 1-4, xxi 13, xxiii 7-10
Hume Enquiry Sects, II-V, VII

Module 3: The Early Leibniz
Lecture 6

Leibniz, Discourse on Metaphysics
§§ 1-8
More: Daniel Garber, “Leibniz on
Body, Matter and Extension”

Week 4
Lecture 7

Leibniz, Discourse on Metaphysics
§§ 8-16
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Lecture 8

Correspondence with Arnauld
(selections: the relation between soul
and body).

Week 5
Lecture 9

Leibniz, New Essays, Preface and I.i
&I.iii

Module 4: Leibniz: Monadology
Lecture 10

Leibniz Correspondence with De
Volder (selections.)

Week 6
Lecture 11

Leibniz Monadology §§ 1-41
(selections)

Lecture 12

Leibniz Monadology §§ 43-90
(selections)

Week 7
Lecture 11

Review

Lecture 12

Midterm

Week 8

Spring Break

Module 5: The Neo-Leibnizians—Wolff and Baumgarten
Week 9
Lecture 13

18th century German Philosophy:
Crusius, G.F. Meier, Thomasius
(selections)
More: “18th Century German
Philosophy: Contexts and
Influences”
https://plato.stanford.edu/entries/18th
German-preKant/#3

Lecture 14

Christian Wolff, The German
Metaphysic §§ 735-745, 500-505
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More: “18th Century German
Philosophy: Christian Wolff”
https://plato.stanford.edu/entries/18th
German-preKant/#2
Week 10
Lecture 15

Alexander Baumgarten, Metaphysics
§§ 740-760

Module 6: Kant on the Conditions of the Experience
Lecture 16

Kant, Prolegomena, Preface, &
Sects. 1-5
More: Frederick Beiser, ‘Kant’s
Intellectual Development: 17461781’

Week 11
Lecture 17

Kant, Critique of Pure Reason,
Introduction (B-edition).

Lecture 18

Kant, Prolegomena, §§ 6-38
More: Lucy Allais, Manifest Reality:
Kant’s Idealism and his Realism,
Chapter 12 “The Possibility of
Metaphysics.”

Week 12
Lecture 19

Kant, Critique of Pure Reason,
Transcendental Aesthetic (B-edition)
More: Lucy Allais, Manifest Reality:
Kant’s Idealism and his Realism,
Chapter 8 “The Argument for
Transcendental Idealism in the
Transcendental Aesthetic.”

Lecture 20

Jim O’Shea, Kant’s Critique of Pure
Reason: An Introduction, §4.1:
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“Conceptual thinking: the categories
as a priori forms of understanding.”
More: Transcendental Deduction of
the Categories (B-edition –
selections.)
Module 7: Rationalism’s Apogee—Thought, Self and Self-Awareness
Week 13
Lecture 21

Hume, Treatise I. 6 “Of Personal
Identity”
Locke Essay, II. Xxvii “Of Identity
and Diversity”

Lecture 22

Kant Prolegomena, Sects 46-49

Week 14
Lecture 23

Kant, Critique of Pure Reason (B
edition), “Paralogisms of Pure
Reason”
Kant, Critique of Pure Reason (A
edition), “First Paralogism of Pure
Reason”

Lecture 24

Kant, Critique of Pure Reason (A
edition), “Second Paralogism of Pure
Reason”
Kant, Critique of Pure Reason (A
edition), “Third Paralogism of Pure
Reason”

Week 15
Lecture 25

Review

Lecture 26

Final Exam
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Syllabus: 300 Introduction to Ethics (Summer 2015)
“Consequentialism and its Discontents”
Text: All texts either available from the library or in *.pdf.
Module 1: Consequentialism and its Discontents
Week 1
Monday May 11

Michael Sandel, “The Greatest Happiness
Principle”, in Justice: What’s the Right Thing to
Do?, pp. 31-58;
J.C.C.
Smart,
“Extreme
Utilitarianism” (Excerpts)

Wednesday May 13

and

Restricted

Philippa Foot, "Abortion and the Doctrine of
Double Effect";
Thomson, Judith Jarvis “Physician-Assisted
Suicide: Two Moral Arguments.”

Week 2
Monday May 18

John Taurek, "Should the Numbers Count?"
Anscombe, GEM "Who is Wronged?"

Module 2: Virtue Ethics and Deontology
Wednesday May 20

Philippa Foot, “Natural Goodness”
Rosalind Hursthouse, “Normative Virtue Ethics”

Week 3
Monday May 25

No Class (Memorial Day)

Wednesday May 27

Immanuel Kant, Groundwork for the Metaphysics
of Morals (pp.1-40)
Henry Allison, ‘The Nature of and Need for a
Metaphysic of Morals’, in Kant’s Groundwork for
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the Metaphysics of Morals: a Commentary, pp. 1337

Module 3: Metaethics: (Non-)Cognitivism
Week 4
Monday June 1st

Midterm Exam

Wednesday June 3rd

J.L Mackie, Ethics (Excerpts)
David Wong, “Pluralistic Relativism”, Natural
Moralities, pp. 29-76

Week 5
Monday June 8st

No new readings.

Wednesday June 10th

Sharon Street, “Constructivism about Reasons”
Karl Schafer, “Evolution and Normative
Skepticism”

Week 6
Monday June 15th

Thomas Nagel, “Moral Luck”;
Norvin Richards; “Luck and Desert”

Wednesday June 17th

Final Exam.
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